End of Year Framework

Subject: History

Repton Manor
Primary School

National Curriculum Aims

The national curriculum for history aims to ensure that all pupils:

know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day: how people’s lives

have shaped this nation and how Britain has influenced and been influenced by the wider world

know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and dissolution of empires;

characteristic features of past non-European societies; achievements and follies of mankind

gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’
understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make
connections, draw contrasts, analyse trends, frame historically-valid questions and create their own structured accounts, including written narratives

and analyses

understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting
arguments and interpretations of the past have been constructed
gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional, national
and international history; between cultural, economic, military, political, religious and social history; and between short- and long-term timescales.

History education should build a deepening knowledge of the past, a respect for its people and an appreciation of how historians make sense of the past.

History Key Concepts

YR

Y1
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Disciplinary Concepts

Change and Continuity

Similarities and Difference




Substantive Concepts

Knowledge Skills Key Vocabulary

EYFS ° today parent
yesterday grand parent
tomorrow memory
the present calendar

® | can tell you things that are similar and the past Who?

® | know some traditional songs and stories. different about the past and present day. the future What?

day artefact
week
month
long ago
old
new/recent

® | can recite a traditional story and sing a

traditional song.

Year 1 year Dinosaurs
decade carnivore
century herbivore

Dinosaurs ancient omnivore
modern fossil

Explorers e | can speak to people about their experiences of the long ago bones

past and how things have changed, such as timeline eees
) X date order extinct
transport, music, movies and toys. similar Prehistoric




e | understand first hand experiences and eye witness
accounts.

e | know why we have celebrations and why we
started them.

F

® | can ask and answer questions about old
and new artefacts. | can give a plausible
explanation for what an item may have
been used for in the past.

® | can compare transport, toys and
technology from now to the past .

different
important
detective
opinion
artefact
What...?
When...?
Where...?

Triassic
Jurassic
Mesozoic
Paleozoic
Cretaceous

Now and Then
simple

mechanical
inventions
grandparents’ time
the older generation
memories

drawing
photograph
camera

living memory
remembers
1920s-2000’s

toys

music players
materials

wood

plastic

Explorers
travel
encounter
impact
significant
brave
pioneer

Year 2

Castles

Great
Fire of
London

| |

e | recognise the changes that | have witnessed in our
local area and in Great Britain (Castles) (I know
significant historical events, people and places in my
local area).

® | can answer questions by using a specific
source, such as an information book.

® | can research about a famous event that
happens in Britain and why it has been
happening for some time.

e | can use research skills to explain how my
local area was different in the past -

anachronism
chronological order
era/period
investigate
research
evidence
Why...?
historians
experts
opinion
artefact
What...?
When...?
Where...?
after

past

present

then

now

The Great Fire of London
Samuel Pepys
diary
explorers
travel
encounter
impact
significant
brave
pioneer
America

Castles
battlement
turrets
tower
gatehouse
dungeon
moat




Through evidence such as photographic, portcullis
maps and newspaper reports. :;‘;W
| can make ‘Now and Then’ comparisons of keep
our local area. drawbridge
barbican
buttress
defence
attack
Year 3 ® | can recognise changes in Britain from the Stone letters Stone Age - Iron Age
Age to the Iron Age. newspapers Neolithic
; . 7 7 websites Bronze Age
Stone e | can begin to picture what life would have been like detective Skara Brae
Age in Ancient Egypt. anachronism hunter-gatherer
(3000 e | can begin to picture what life would have been like | can use two sources to piece together chronological order religion
in Ancient Greece. information about periods in history. era/period spirits
BC) and . SR - B.C.E (Before the Common Era) Stonehenge
Iron Age e | can suggest why certain events happened as they | can research similarities and differences C.E (The Common Era) hill forts
(750 BC) did in history. between given periods. B.C (Before Christ) sacrifice
® | recognise that our knowledge of the past is A.D (Anho Domini) )

. constructed from different sources of evidence. millennium Ancient Egypt
Ancient 5 . thousands of years Ancient Egyptians
Egypt ® | can choose parts of stories to gather an idea of archaeologist The Nile
(3100 significant people/rulers and events. archaeology first civilisations
BC) e | recognise the impact history from these periods sources North Africa

has had on our local area. Importance ﬂoo.d
significance fertile
Ancient !egacy agriculture
Greece impact tomb
effects Pharaoh
(700 BC) reason pyramid
change Tutankhamun
continuity
this suggests... Ancient Greece
may be Sparta
perhaps Athens
could be culture
Evidence achievements
legacy
democracy
impact
effects
consequences
gods/goddesses
Year 4 e | recognise key facts about the Roman Empire and I can note connections, contrasts and anachronism Romans and Celts
its impact on Britain. trends over time and develop the chronological order Boudicca
X A ) era/period Romans
Romans d appropriate use of historical terms. B.C.E (Before the Common Era) invasion
(43 BC) | can construct informed responses that C.E (The Common Era) civilisation
involve thoughtful selection and B.C (Before Christ) Emperor




organisation of relevant historical A.D (Anno Domini) Caesar
Anglo information. millennium republic
. Lo thousands of years empire
Saxons | can describe and compare characteristics, change army/soldiers
(AD 450) features and achievements of the earliest continuity resistance
and e | recognise what happened as a result of events that civilisations. _cause/s conquest
Scots happened a long time ago around the world and | offer a reasonable explanation for some ;';tgrest Li‘;‘;';st
locally. events. My conclusion is that.... colony
e | can select and organise relevant information to | can use sources to address historically historian
present in a range of ways. valid questions and hypotheses. archaeologist Anglo Saxons and Scots
| am beginning to evaluate the usefulness archaeology invasions
) first hand evidence kingdoms
of different sources. second hand evidence settlements
conversion
Christianity
reputation
raids
resistance
Danegeld
Year 5 ° | have constructed responses to historical anachronism Vikings
questions, explaining the things that have Z?a“/’gsrli‘:)gd'cal order smz;en
Vikings changed and the things which have stayed B.C.E (Before the Common Era) raid
(AD 793) ® | can begin to picture what life would have been like the same. C.E (The Common Era) plunder
in a non-European society that provides contrasts | can examine causes and results of great B.C (Before Christ) sea-farer
Maya with British history — Maya civilization c. AD 900. events and the impact of these. /;_'ﬂé’::_”z?om'm) ZI::'e
. i iu
(AD 900) | use a wider range of sources to answer thousands of years norsemen
questions and test hypotheses. this source suggests that... invader
Tudors | can evaluate primary and secondary this source doesn’t show that... dane
(AD sources and make simple inferences, reliable conquest
) .. could have been...
1485) comparing accounts from fact or fiction. might have been... The Ancient Maya
I can discuss and debate historical issues. may be Central America
impact Mexico
effects empire
consequences city-state
legacy astrology
e | can study different aspects of different people - e.g significance astronomy
difference between men and women in a historical impression codex
context change excavate
— - - continuity cenote
® | can examine how different cultures have impacted cause/s pok-ol-pok
and influenced different civilisations and what we infer stele
have learned from successes and mistakes from the suggest
past My conclusion is that.... The Tudors
’ historian nation




® | can compare and contrast early and late stages in a
studied period.

archaeologist
archaeology

to weigh up both sides
on one hand

however

different experiences
primary evidence
secondary evidence
eye witness

monarchy

absolute monarch
execution

extent of change...
extent of continuity...
turning point
treason

The Tudors

The Pope

The Break with Rome
Roman Catholic
Protestant

divorce

male heir

The Reformation
monasteries

peasantry
revolt
Year 6 e | use key knowledge from a local history study. | analyse, link and contrast within and anachronism Victorians _
(a study over time tracing how several aspects of across different periods of time, including Sr‘:/’;:r'i‘;géca' order I:;JT:;‘ZZTB' Revolution
Victorians national history are reflected in the locality, a study short and long term scales. B.C.E (Before the Common Era) mills/factories
(1837) of an aspect of history or a site dating from a period | recognise primary and secondary sources. C.E (The Common Era) reformers
beyond 1066 that is significant in the locality - WWI) | can use a range of sources to find out B.C (Before Christ) legislation
WW1 about an aspect of the past. A-D (Anno Domini) slums
. millennium epidemics
(1914) I'sug‘gest omissions and the means of thousands of years represent
and finding out. traditional view Native Americans
WW2 I can bring knowledge gathered from attitudes culture
; i f sources stereotype
veral sour her in a fluen variety o Y
(1939) SEEE el e e CH RS different experiences diversity

® | examine and compare different beliefs, behaviours
and characteristics of people, recognising that not
everyone shares the same opinion.

e | recognise that some events, people and changes
are judged as more significant than others.

® | regularly address and devise historically valid
questions and hypotheses.

account.

I can discuss and debate historical issues,
using contrasting evidence and opinions.
| can use appropriate vocabulary when

discussing and explaining historical events.

I choose the best way to communicate
different historical findings.

this source suggests that..

| can infer that...

impression

the source omits to mention...
the purpose ....

reliability

propaganda

one sided

biased

motive

mistake

primary evidence

eye witness

Secondary evidence

could have been

might have been

this source suggests that...
this source doesn’t show that...
reliable

could have been...

WW1 and WW2
20th century
World War |
World War Il
trench war
recruit

alliance

Blitz

Home Front
morale
democracy
Parliament

vote

suffrage

Houses of Parliament




might have been...
may be

impact

effects
consequences
legacy
significance
cause/s

change

continuity

extent of continuity
extent of change

My conclusion is that...

historian
archaeologist
archaeology

YR

Y1

Y2

Y3

Y4

Y5

Y6

Disciplinary Concepts

SUMMER 1 & 2,




Interpretation
and Reasoning

SUM2 Asking
questions
about the past
to those who
have a first
hand account.

SPING2 Explore
historical
sources such as
photographs
and artefacts.

AUT2

Ask questions about
artefacts and photographs
and develop their
understanding of what
things are and why they
were used.

SPRING 2| Categories for
sorting significant people
include explorers, activists,
monarchs, scientists and
artists.

SPRING 2 Diamond ranking
is a way of organising
information and data from
most to least important.

AUT2 A fact is something
that is known or true. An
opinion is a thought or belief
about something.

SPRING 2 Picture what
life would have been
like in Ancient Egypt.

SUMMER 1 Explain
what the Greeks
achieved and their
influence on the
modern world -
democracy, birth of
modern civilisation,
religion (multiple gods).

SUMMER 1 Suggest
why Pheidippides ran to
Sparta.

SUMMER 1 Suggest
reasons why the Trojan
Horse was an effective
use of warfare.

AUT 2 Present knowledge in a
range of ways giving an evidence
based reason to explain an event
- Pompeii, invasion of Britain,
expansion of the Roman Empire
and the building of Hadrian’s
Wall.

AUT 2 Construct
arguments whilst
debating using
evidence from
sources.

Explain why
civilizations change
over time using
reasoning reasoning
based on historical
evidence.

SUMMER 1 Bring together
knowledge that has been
gathered from a range of
sources to create a fluent
account of an event using
appropriate historical
vocabulary.

SUMMER 2/ Debate and
discuss historical issues,
using contrasting evidence
and opinions. Providing a
balanced argument.

Continuity
and Change

SPRING1
Traditional
songs and

AUT 1 Changes within
living memory have
happened over the last

AUT2 Hierarchy is a way of
organising people according
to how important they are or

AUT2/SPRING 1 The
lives of people in the
Stone Age, Bronze Age

AUT 1 Changes over time can
happen rapidly or slowly and are
affected by the desire for people

SPRING 2 Monarchy
affected England and
the way in which it

SUMMER 2 The causes of
significant events can be
long-term and revolve




stories change
over time.
Ideas can be
changed
through the
telling of the
story.

100 years and include
advances in technology,
exploration, workplaces,
houses and jobs, leisure,
family and social
structures.

were. Most past societies
had a monarch or leader at
the top of their hierarchy,
nobles, lords or landowners
in the middle and poor
workers or slaves at the
bottom.

and Iron Age changed
and developed over
time due to the
discovery and use of the
materials stone, bronze
and iron. These
developments made it
easier for people to
farm, create permanent
settlements and protect
their land.

AUT2 Stone Age tools
were made from stone,
wood and bone. They
became more
sophisticated and
efficient over time.
Palaeolithic tools were
simple. Mesolithic tools
were shaped and
sharpened by removing
flakes of flint from the
edges of stones.
Neolithic tools were
sharpened, polished
and mounted on
handles.

SPRING 1 Invention and
ingenuity in the Iron
Age led to the
development of
blacksmithing, the
preservation of food,
the development of
Celtic pattern and
decoration,
improvements in
pottery, woodworking
and weaving and the
creation of poetry,
games and music.

SUMMER 1 The word
philosopher means

to change, their beliefs, the
availability of resources and
technology, and social and
economic circumstances.

AUT 2 The influences of Roman
civilisation on Britain include the
building of roads, houses and
villas with technology, such as
underfloor heating; the building
of forts and fortified towns; the
use of language and numbers in
the form of Roman numerals and
the spread of Christianity.

was ruled dependent
on who was King or
Queen.

AUT 1 The
characteristics of the
earliest civilisations
include cities,
governments, forms
of writing, numerical
systems, calendars,
architecture, art,
religion, inventions
and social structures,
many of which have
influenced the world
over the last 5000
years and can still be

seen in society today.

around set ideologies,
institutions, oppression and
living conditions or short-
term, revolving around the
immediate motivations and
actions of individuals or
groups of people. These
long- and short-term causes
can lead to a range of
consequences for
individuals, small groups of
people or society as a
whole.

SUMMER 2 Britain has
been at war for much of its
history. Conflicts include
the Norman Conquest,
Wars of the Roses, English
Civil War, Napoleonic Wars,
Crimean War, First World
War and Second World
War. These conflicts have
provided turning points in
British history.

SUMMER 1 The First World
War started because of
alliances, imperialism,
militarism and nationalism
within Europe. These four
aspects caused rising
tensions. The assassination
of Archduke Franz
Ferdinand of Austria-
Hungary on 28th June
1914, by the Serbian
Nationalist Gavrilo Princip,
led Austria-Hungary to
declare war on Serbia.
Countries who had made
alliances were then drawn
into the war.




‘lover of wisdom’, and
ideas from ancient
Greek philosophers are
still studied today.

SUMMER 1 The
achievements and
influences of the
ancient Greeks on the
wider world include the
English alphabet and
language; democracy,
including trial by jury;
sport and the Olympic
Games; the subjects of
mathematics, science,
philosophy, art,
architecture and
theatre.

Similarity
and
Difference

AUT1 There
are similarities
and differences
between
myself, my
siblings, my
parents and
grandparents.

SPRING 1 Identifying
similarities and differences
helps us to make
comparisons between life
now and in the period
when Christopher
Columbus lived.

SUMMER 1 Objects,
transport and
entertainment, may be
similar or different to
those used and enjoyed by
people today.

SUMMER 1 Aspects of
everyday life from the past,
such as houses, jobs and
shops within Ashford, Kent.

SPRING 2 Rosa Parks and
Emily Davison were women
who fought for a cause. They
had different backgrounds
and life experiences.

AUTUMN 2 In the
Bronze Age, for the first
time in Britain, there
was a difference
between the wealth
and status of people.
People who controlled
metal mines were rich
and powerful. People
without access to metal
ores were poor. An
increase in wealth lead
to conflicts between
tribes and the need for
defensive walls around
settlements.

SUMMER 1 Anglo-Saxons and
Scots from Ireland invaded
Britain to fight and capture land
and goods because the Romans
had left. Anglo-Saxons also
wanted to find farmland after
flooding in Scandinavia. They
wanted to make new homes and
settlements and eventually
settled in kingdomes, first across
the south-east and eastern
England and then across the
whole country. These kingdoms
later became the counties of
Kent, Sussex, Wessex, Middlesex
and East Anglia.

SPRING 2 The
everyday lives of
men and women in
the Tudor period
were significantly
different from that of
today.

SPRING 2 Compare
and contrast late and
early stages of a
period - Tudors.

AUTUMN 1 Compare
and contrast the
Maya civilisation with
British history. Life,
food, games,
buildings, writing,
stories, religion,
hierarchy.

SPRING 1 The

everyday lives of the
Vikings were similar
to the Anglo-Saxons

SUMMER 1 Common
aspects of history, such as
leadership, belief, lifestyle
and significant events, are
features of different
historical time periods.
Many of these threads have
features in common, such
as the invasion of a country
by a leader and an army,
but may also have
differences, such as the
success of an invasion.




in many ways. Both
lived in houses made
from wood and
wattle and daub,
both brought pagan
beliefs in multiple
gods to England and
both worked mainly
as farmers or crafts
people. However
there were
differences, for
example, the Vikings
were great sea farers
and were skilled boat
builders and they had
a warrior culture.

AUT? SPRING 1 SPRING 2 SPRING 2




SPRING 1







Substantive Concepts

SPRING 2 SPRING 1 SUMMER 1

























SUMMER 2888 HAUTUMIN 1










